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AGENDA FOR 22 FEB. A&S FACULTY MEETING

Subject: AGENDA FOR 22 FEB. A&S FACULTY MEETING
Date: Thu, 15 Feb 2001 15:57:09 -0500

From: Carol Lauer <CLauer@Rollins.edu>
To: clauer@Rollins.edu, clauer <clauer@Rollins.edu>
GENERAL MEETING
GENERAL MEETING
ARTS AND SCIENCES FACULTY
Thursday, February 22, 2001
12:30 - 1:45 P.M.
GALLOWAY ROOM
(Cookies and beverages will be provided)
I. Call to Order
II. Approval of Minutes from February 1, 2001
III.

Announcements and Information

III.

Reports

IV. Old Business
A. Special election
Sabbatical Replacement for For Professional Standards Committee
Executive Committee nominates Dan Crozier
A. Academic Affairs Committee
General Education Requirements and Assessments (See addenda)
1.
Decision Making and Valuation
2. Writing
C.
Professional Standards Committee
Models for Tenure and Evaluation process
V. New Business
VI.

Adjournment

ADDENDA

Option 1
Decision Making and Valuation (V)
By reflecting on their values, people find meaning and justification in
their lives as individuals and as participants in their communities.
Personal growth is encouraged by critically reflecting on one's own
values and those of society, and in making personal and collective
decisions in accordance with reasoned ethical principles.
These courses
will promote this critical reflection and principled decision-making
through case studies, Socratic dialogue, service learning, or other
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appropriate methods. Upon completion of this requirement, students will
be able to:
.. GOAL 1: Identify and discuss the ethical dimensions of societal
issues .
.. GOAL 2: Make use of moral arguments to assess a course of action or
social policy.
ASSESSMENT: A presentation either oral or written (e.g. a major paper,
a series of short papers, case studies/analysis, an essay exam(s))
STANDARD: A minimum of 75% of the students will demonstrate an ability
to identify the ethical issue(s) in social setting, isolate that
issue(s) and demonstrate an ability to rationally support an appropriate
course of action or social policy .
.. GOAL 3: Identify, articulate and critically evaluate their own ethical
commitments.
· ASSESSMENT: An assignment (oral or written) and checklist for rating
specific points and skills in the assignment.
· STANDARD: A minimum of 75% of the students will achieve and
demonstrate a skilled ability to articulate and defend their own ethical
commitment(s) within the context of an ethical issue or dilemma.
Option 2
Decision Making and Valuation (V)
The skills of decision making and evaluation are exercised on a daily
basis in our personal and well as public life, although generally
unconsciously rather than mindfully.
These courses will promote
critical reflection and principled decision making through case studies,
Socratic dialogue, service learning, or other appropriate methods.

The

courses will improve the ability to make reasoned value judgements,
within and among the moral, aesthetic, intellectual, monetary,
political, and pragmatic spheres. Upon completion of this requirement,
students will be able to:
.. GOAL 1: Establish criteria for effective decision making in various
circumstances.
· ASSESSMENT: Students will be presented with a problem and asked to
establish a list of criteria on which to base an evaluation of various
solutions to the problem and will STANDARD: A minimum of 75% of the students,
.. GOAL 2: Develop standards by which to evaluate whether a particular
course of action or decision meets the criteria.
· ASSESSMENT: Students will be asked to rank criteria and establish
standards for measuring how effectively a particular decision meets
those criteria.
· STANDARD: A minimum of 75% of the students,
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·· GOAL 3: Assess the decisions of others as to their suitability in
meeting criteria.
· ASSESSMENT: Students will be presented with a decision
(interpretation, moral judgement, etc.) and asked to establish a set of
criteria and standards to evaluated that decision.
· STANDARD: A minimum of 75 % of the students ,
Writing (W)
The communication of ideas , information, poetry , stories , intent , and
even culture itself has been dependent on the ability of humans
effectively to store facts and convert thoughts to written language. The
ability to communicate ideas and information in writing is at the core
of a liberal arts education and is essential for active citizenship.
In
covering both academic and (to a lesser degree) familiar writing, the W
course focuses on understanding rhetorical strategies.
Students will
read the texts of others and learn to shape their own meanings by
writing and editing a variety of forms. Upon completion of this
requirement , students will be able to:
Note:
Though English l0lis the only course used to fulfill the W
requirement , it is taught in a variety of ways by different faculty.
The Assessments below are intended to measure many approaches to meeting
the goals of the W requirement.
·· GOAL 1: Define and use a variety of discourse forms ,

from the familiar

essay to the formal argument , shaping and structuring their material to
suit a given purpose;
·· GOAL 2: Differentiate and practice the stages of writing and revision
in any form: inventing , drafting, gathering feedback from interested
readers , revising, and finalizing;
·· GOAL 3: Read and react to academic texts by producing such forms as
summaries , responses , reflections, analyses, comparisons , and arguments.
· ASSESSMENT: Each student will maintain a folder

(or portfolio ) of work

prepared for El0l , including an organized compendium of drafts for each
major assignment.
The final folder or portfolio will include a Table of
Contents itemizing discourse forms , forms of reaction to academic texts ,
and drafting stages.
· STANDARD: At least 80 % of graded documents included in each folder or
portfolio will have received a grade of C or better. The criterion for
grades will be the " Grading Criteria for Papersn published in the
syllabus (see attached) or grade definitions in the Rollins College
Catalogue. A minimum of 70 % of the students in any given year wi ll
achieve either: a score of 16 or higher on the El0l Portfolio Checklist
(see attached); or a ranking of High Pass or Pass on a standard devised
by the individual faculty member.
·· GOAL 4: Recognize that all discourse forms contain a central idea to
be stated, explained, and developed through reasoning and evidence
appropriate to the form in question ;
·· GOAL 5: Demonstrate competency in editing for content , for style, and
for basic grammar and mechanics.
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· ASSESSMENT: A final academic argumentative essay will be scored
holistically by a group of El0l and Writing across the Curriculum
faculty.
(El0l faculty may choose to mark the essays separately as well
for course grading.)
· STANDARD: 80 % of students in any given year will receive a combined
score of 4 or higher on a 6-point scale. A Scoring Guide (see attached)
detailing attention to main idea, structure, development, evidence, and
editing will be used in holistic scoring sessions.
GRADING CRITERIA FOR PAPERS
Acceptable standards for college-level writing are defined by these
virtues:
Characteristics of an A Paper
v Excellence in all respects - conceptual, rhetorical, grammatical.
Highest quality work, revealing
superiority of thought & insight as
well as knowledge
v Clear subject and framework of interpretation throughout
v Keen understanding of needs and expectations of a particular audience
v Skillful organization - unified, ordered, coherent, and complete
v Variety: sentence type/length to meet rhetorical demands (topic &
audience)
v Effective word choice - precise denotation, connotation, and tone
v Correctness in grammar, mechanics, and usage
Characteristics of a B Paper
v Subject & interpretive framework clear.
Superior approach to topic
v Clear understanding of needs and expectations of a particular audience
v Clear organization with rare lapses in unity and/or coherence
v Clear focus on framework, subject, and details for each paragraph fresh, appropriate examples
and supporting evidence
v Variety: sentence type/length to meet rhetorical demands (topic &
audience)
v Language use imaginative and appropriate
v Correctness in grammar, mechanics, and usage
Characteristics of a C Paper
v Examination or argument presented clearly with no deviation from
stated or implied focus/intention Though subject & framework evident,
paper may not seem consistent and/or forceful in presentation or
interpretation
v Organization acceptable, though less clear or forceful than in A or 8
paper
v Quality of support details uneven; examples and supporting evidence
adequate
v Few errors in sentence structure, but sentences ineffective, unvaried
v Word choice generally correct; diction rarely imprecise or monotonous
v No major sentence level errors; few mistakes in spelling, grammar,
punctuation, and mechanics

*****

Deficient papers fail to meet college-level writing standards as
follows:
Characteristics of a D Paper
v Adequate or only marginally acceptable examination of topic or idea
v Rational paragraphing, but body paragraphs underdeveloped or
disorganized?-marked problems with unity, order, coherence, and
completeness
v Use of generalization without detail or detail with no controlling
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idea
v Sentence level errors frequent enough to distract the reader
v Inattention to audience needs
v Marginal grasp of rhetorical and grammatical principles.
Characteristics of an F Paper
v Failure to address assigned topic or change topic in a manner
satisfying to both writer and audience
v Superficial attention to topic or attention to a trite or obvious
topic
v Gross assertions taking the place of carefully developed
evidence/examples
v Simplistic sentence structure; frequent errors in grammar , mechanics,
usage
v Inappropriate use of sources, including failure to provide
documentation.
ENGLISH 101 FINAL PORTFOLIO CHECKLIST
A)

Complete Table of Contents (1 point)

B) Four Essays Representing Distinct Discourse Forms (8 points)
Essay One:
2-3 drafts (as assigned)
___ evidence of seeking outside opinions (e.g., peer group, writing
consultant, faculty conference)
Essay Two:
2-3 drafts (as assigned)
evidence of seeking outside opinions (e.g., peer group , writing
consultant, faculty conference)
Essay Three:
2-3 drafts (as assigned)
evidence of seeking outside opinions (e.g., peer group , writing
consultant, faculty conference)
Essay Four: Academic Argument

(will also be scored holistically by

faculty team)
2-3 drafts

(as assigned)

evidence of seeking outside opinions (e.g., peer group, writing
consultant , faculty conference)
C) At Least Four Forms of Response to Academic Texts (4 points)
Form 1:
Form 2:
Form 3:
Form 4:
D)
Quality of Writing (12 points, based upon Grading Criteria: D=3;
C=6; 8=9; A=l2)
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TOTAL PORTFOLIO POINTS:
SCORING GUIDE: ENGLISH 101 ACADEMIC ARGUMENTATIVE ESSAY
OUTSTANDING
6
A 6 paper offers a cogent, well-articulated analysis and demonstrates
mastery of the elements of effective writing. A typical 6 paper:
0 explores ideas and develops a position with insightful reasons and/or
persuasive examples
0 is very well organized
0 reveals superior control of language, including diction and syntactic
variety
0 reveals superior facility with the conventions (grammar, usage, and
mechanics) of standard written English but may have minor flaws
5
STRONG
A 5 paper offers a well-developed analysis and demonstrates a strong
control of the elements of effective writing. A typical 5 paper:
0 develops a position with well-chosen reasons and evidence
0 is generally well organized
0 reveals clear control of language, including diction and syntactic
variety
0 reveals facility with the conventions of standard written English but
may have minor flaws

4 ADEQUATE
A 4 paper offers competent analysis of the issue and demonstrates
adequate control of the elements of writing. A typical 4 paper:
0 develops a position with relevant reasons and evidence
0 is adequately organized
0 reveals adequate control of language, including diction and syntax,
but lacks syntactic variety
0 displays control of the conventions of standard written English but
may have some flaws
3
LIMITED
Though a 3 paper has some competence in its analysis of the issue and in

its control of the writing, it is clearly flawed.
A typical 3 paper is
characterized by one or more of the following:
0 is unclear or seriously limited in presenting or developing a position
0 is disorganized
0 provides few, if any, relevant reasons or examples
0 has serious and frequent problems in the use of language and sentence
structure
0 contains numerous errors in grammar, usage, or mechanics that
interfere with meaning
2
SERIOUSLY FLAWED
A 2 paper demonstrates serious weaknesses in argumentative writing. A
typical 2 paper is characterized by one or more of the following:
0 is unclear or seriously limited in presenting or developing a position
0 is disorganized
0 provides few, if any, relevant reasons or examples
0 has serious and frequent problems in the use of language and sentence
structure
0 contains numerous errors in grammar, usage, or mechanics that
interfere with meaning
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1 FUNDAMENTALLY DEFICIENT
A 1 paper demonstrates fundamental deficiencies in argumentative
writing. A typical 1 paper is characterized by one or more of the
following:
0 provides little evidence of the ability to develop or organize a
coherent argument
0 has severe and persistent errors in language and sentence structure
0 contains a pattern of error in grammar, usage, or mechanics that
severely interferes with meaning

Adapted from ETS GMAT Scoring Guide
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Unapproved Minutes
Faculty Meeting
School of Arts and Sciences
Members Present: Mark Anderson, Gay Biery-Hamilton, Erich Blossey,
William Boles, Julie Carrington, Barbara Carson, Roger Casey, J. Thomas
Cook, Daniel Crozier, Donald Davison, Joan Davison, Nancy Decker,
Richard Foglesong, Elise Friedland, Donald Griffin, Michael Gunter,
Clarence Hardy, Paul Harris, J. Scott Hewit, Alicia Homrich, Gordon
Howell, MaryAnne Hunt, David Kurtz, Susan Lackman, Thomas Lairson,
Carol Lauer, R. Barry Levis, Susan Libby, Brian Lofi:nan, Margaret
McLaren, Thomas Moore, S. Joseph Nassif, Steven Neilson, Marvin
Newman, E. Alan Nordstrom, Thomas Ouellette, Twila Papay, Judith
Provost, Roger Ray, Kathleen Reich, J. Phillip Roach, Donald Rogers,
Edward Royce, Scott Rubarth, Maria Ruiz, Marc Sardy, Marie Shafe,
Rhonda Singer, James Small, Marilyn Stewart, William Svitavsky, Lisa
Tillmann-Healy, Larry Van Sickle, Gary Williams, Yusheng Yao,
Date: February 22, 2001
Time: 12:45 p.m.

I.

Approval Of Minutes
The minutes of February 1 faculty meeting were approved as distributed.

II.

Announcement
Lauer announced that the Spring faculty party will be held on Friday,
April 6 , at the Winter Park farmers market.
~u1-dw'.'L.
Casey announced that the Get=tiRa Foundation had made a $250,000 grant
to Rollins to establish connections between courses and community
activities whether related to service learning courses or not. The grant will
provide for a community coordinator to do the legwork.
Joan Davison distributed a survey from Finance and Services about
compensation for next year and proposals to alleviate the problem of
salary compression. She asked all to fill out the form and return it to her ..
Lauer reported that the SGA had recommended a change in the language
of the section of the course instructor evaluation form dealing with
discrimination to coincide with R-Times and the college catalogue.

Executive Committee voted to approve that change. The statement will
now read:"

III.

Special Election
Lauer announced that Dan Crozier had agreed to fill the vacancy on
Professional Standards for the rest of the semester to replace John Sinclair
who is on sabbatical. There were no other nominations from the floor and
so Crozier was elected by acclamation.

IV.

Old Business
Lauer asked for a motion for committee of the whole for one-half hour to
discuss the "V" requirement. Carson moved and Blossey seconded.
At 1:25 pm the faculty moved to a formal discussion. Anderson moved
the adoption of "V" option one. Newman seconded. Ruiz asked about
need for re-certification of faculty for the new "V." Newman said that the
administration had told him not to worry about that issue, that workshops
would be funded if necessary. Casey said that something would be done
to geared up for a new requirement. Ruiz wanted to know what a faculty
would need to know to do V-1. Griffin wondered if the requirement could
actually be ready for next year. Lauer said that it would take effect in
January. Lofman expressed concern that the requirement could only be
fulfilled with upper level courses since Newman said that the students
need a high level of sophistication. Newman felt the requirement could
be completed at the sophomore level. J Davison said that that there is still
great deal of confusion about this requirement. Ruiz wondered ifthere was
not too much focus on a technical study of ethics for a general education
requirement. McLaren does not see the requirement exclusively focused
on the teaching of ethics but sees it as more inclusive. Williams, in his
usual wishy washy way, said that he saw merits in both proposals. He
wondered if using the term "effective decisions" in the description was not
similar to the spirit of the alternative proposal. Jones suggested that the
faculty debate already demonstrated a great deal of decision making in
progress and so expressed concern if we should not have a requirement
focused exclusively on ethical values. Rodgers felt that the narrowness of
V-1 would exclude other sorts of values in decision making. J Davison
concurred with Rodgers because Newman had tried unsuccessfully to
work out a compromise but was prevented by the narrow definition of
morals put forth by some members of the subcommittee. Folgelsong was
worried about the special knowledge needed to teach V -1. He felt it was
more important that the sort of deliberation of faculty was currently
undertaking should be taught to students. Jones called question which
carried. The motion lost by a vote of25 to 27.

Casey recommended that the proposal be return to the full AAC rather
than a subcommittee. By voice vote the faculty approved this suggestion.

V.

Adjournment
The meeting adjourned at 2:05 pm.

Respectfully Submitted,

R. Barry Levis
Vice President of the Faculty

"W" Requirement

Subject: "W" Requirement
Date: Mon, 26 Feb 2001 12:35:23 -0500
From: Twila Yates Papay <tpapay@Rollins.edu>

To: typapay@Rollins.edu
Dear Colleagues ,
In requesting that we revise the "W" requirement , Dr . Foglesong raises
difficult issues. We all wish our students were better editors; we all
assign only grades of " D" or " F" to papers seriously marred by editing
errors.
So the problem is this: how is the mastery of editing skills
("proficiency in grammar , diction , and mechan i cs " ) best attained? How
do we assure that all papers are edited before submission? These issues
are wrest l ed with not only across disc i plines , but in all university
writing programs , including those that have two semesters to deal with
what our own El0l must handle in one.
Research indicates that editing
proficiency is mastered slowly , over the course of many classes and
writ i ng assignments, when students write papers of great complexity on a
number of topics.
Dr. Foglesong ' s resolution is to redefine Eng l ish 101 , which has for
some twenty years at Rollins been entitled " Freshman Rhetoric and
Composition. " Deleting instruction in rhetoric , he would have the
course focus on "composition skills " (#1) , which he then defines as
"editing" (#2) .
Urgent as this concern may be, do we really want to abandon teaching all
the other " composition skills " our first-year students lack? Without
instruction in such skills (e . g. , developing an argument , structuring a
case , shaping a central idea , combining explanation and reasoning with
appropriate evidence, writing about academic texts) , what sorts of
papers would our students be editing? While I enjoy teaching El0l , I
for one do not wish to cover these skills at the introductory level in
my 300 and 400 courses. Teaching students how to apply the skills to the
complex topics of higher level courses is demanding enough.
In short , at an introductory level the "W" cou rse mu st atte n d to many of
the writing and rhetorical ski l ls we hope our students will begin to
practice and go on developing with our guidance throughout their years
at Rollins. (In trading a second term of first-year composition for the
Writ in g Reinforcement co u rse , Ro l lins faculty long ago recognized the
wisdom of continuing writing instruction when students reach a higher
developmental level . ) In the First-Year Writing Program ' s pilot project
brochure (distributed via department chairs last October) , skills
treated i n El0l are defined.
Edi ting ski l ls are taught contextua l ly
according to the most widely accepted methods in the discipline.
In the new program , students learn how to consult handbooks and peer
writing consultants, but instruction in edit i ng is also offered in
classes and conferences . Individual pieces are assessed according to
published " Grading Criteria for Papers. " This document - given to
faculty along with the " W" Assessments demonstrates how individual
students are graded.
The last three items under each grade category
describe expected editing practices . By contrast , the holistic scoring
(a nationally recognized assessment method) is used to assess the
effectiveness of courses (not individua l students) in meeting the goals
of the "W ." The l ast two items under each category of the " Academic
Argumentative Essay Scoring Guide " - also distributed with the " W"
Assessments - reveal how editing skills affect the score.
For many years we ' ve all collaborated in shaping writing instruction to
solve complicated problems. Faculty in " W" courses (especially our
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exceptional Postdoctoral Fellows) welcome the respectful exchange of
ideas and opportunities to discuss their challenges in teaching
first-year students .
Sincerely,
Twila Yates Papay
Professor of English
Rick Foglesong wrote:
> Dear Colleagues:

>
> I am requesting that we revise the "W" requirement.

To make our
I offer my
> discussion of the "W" more efficient and substantive ,
> reasons below.
>
> Simply put, I don ' t think our " W" courses improve students ' writing
> skills.
I base this assessment on student reports and my own
> observations regarding student writing .
(How rare to find a junior
> who
In reviewing the proposed goals and
> can use the semi-colon. )
> standards
> for the "W", I see three issues:

>
> 1. The preamble states " the W course focuses on understanding
> rhetorical
> strategies." Wrong: the " W" course is a skills course . It should
> focus
> on teaching composition skills.

>
> 2. Of the five stated goals, only the fifth relates to teaching
That goal calls for " demonstrat (ing ) competency
> in
> editing for content, for style, and for basic grammar and mechanics."
> (Why all the " fors"? ) The other goals-recognizing discourse forms,
> differentiating the stages of writing, reading and reacting to texts,
> understanding the elements of discourse-seem rather precious to me.
>
> 3. The fifth goal will be assessed through "holistic" grading. That
> sounds weak. I prefer a stronger standard , say, requiring students to

> composition skills.

>
> demonstrate proficiency in grammar, diction, and mechanics.

In other

> words, i f you don ' t get your "its" right, you don ' t pass.

>
> I do not believe we should approve the " W" unless these issues are
> resolved.
>
> Sincerely,
>

> Rick Foglesong
> Professor of Politics

2 of2

2/27/01 2:35 PM

Jt·-Thoughts for AAC

Subject: V requirement--Thoughts for AAC
Date: Mon, 26 Feb 2001 10:47:18 -0800
From: Barbara Carson <bcarson@Rollins.edu>
Organization: Rollins College
To: bcarson@Rollins.edu
Dear Friends,
I imagine a lot of us have been thinking about last week ' s
discussion of the V requirement.
Like so many others , I was impressed
by the quality of the discussion , the respectful exchanges , and the
thoughtful explanations and questions coming from both sides.
The
division of the house, right down the center , makes pretty clear the
need for us to find middle ground that will be acceptable to both
camps.
Since we've decided to send the proposal back to AAC for a
decision about the next step , I wondered if it would be useful to that
committee to hear any ideas interested colleagues might have.
Just in
case , I offer my own musings to get the discussion going:
Thinking back over the discussion , it strikes me that no
one was defending a V with merely a decision-making focus.
No one was
actually saying that the V could be satisfied by a course that taught
how to choose a hog or a car or a literary theory.
In fact , everyone
seemed to be talking about classes involving moral or ethical choices:
What principles were behind the decision to keep selling Pintos? What
premise justified the persecutions during the Reformation? What ideas
of right and wrong kept the vote from women?
If that really is the
case , does that mean that we ARE agreed that the V course should be
about values , not about decision making (critical thinking) in general?
And if that really IS the case , couldn ' t we just go ahead and call this
a Values requirement and strike references to decision making in
"aesthetic, intellectual, monetary, political , and pragmatic spheres " ?
Then, if those supporting Option 2 could make that concession ,
could those supporting Option 1 compromise by accepting for the V
requirement courses that examine not just personal values , but also
political and social values (or expressions of personal values as they
are played out in the politica l and social arena) , IF those courses
bring to the surface the examination of the ethical values underpining
the choices made.
(That is , students would analyze the principle
motivating CEOs at Ford , the Reformation leaders, the opponents of
women's rights.)
If Option 1 proponents could accept that , would those supporting
Option 2 consider the possibility of incorporating the requirement that,
in discussing such choices (or some of those choices) , student in V
classes would be asked to critique and evaluate--in terms of THEIR OWN
principles --the moral reasoning involved?
(How to discuss and analyze
this moral reasoning could be the focus of the V Workshops.)
Anyway , that ' s what has been going through my mind since last
Thursday.
Because we ' re so divided on this topic , I 'm guessing that neither
side is going to be perfectly satisfied with a compromise , but , given
the good will displayed at our last faculty meeting, I have a hunch we
can come up with a requirement that each side could live with .
Barbara
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, Barbara's email

Subject:
Date:
From:
Reply-To:
Organization:
To:

Twila's reply to Barbara's email
Tue, 27 Feb 2001 16:15:13 -0500
Mark Anderson <manderso@Rollins.edu>
manderson@Rollins.edu
Rollins College Math Department
manderso@Rollins.edu

Dear Barb ,
I had much the same thoughts , though not so nearly well articulated.
Before the debate , I was curious (or somewhat troubled) in finding
that
so few people seemed to see the link between making decisions and the
values underlying that process.
In my own value courses , I work hard
to help students see that they are , in fact , making decisions , when
they believe most things in their lives just happen.
How frightening
a belief for students we are preparing as citizens in a democracy !
But I was very heartened by the discussion. It seemed to me that some
of the confusion came from different definitions of particular words
(ethics , e.g. , in a popular and in a philosophical sense) , as well as
memorable quotations from various committee members.
But the close
vote , as well as the actual commentaries , suggested that we actually
like the notion of linking values and decision-making.
So rather than
dumping the original concept , I wonder if we shouldn ' t redefine it in
terms more closely matching actual practice.
Your proposal appears to do so.
The important thing is to hold onto
the notion of values while making our definitions inclusive rather
than exclusive .
I think we can do it.
Twila

Mark Anderson <MAnderson@rollins.edu>
Rollins College
Department of Mathematical Sciences
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GENERAL EDUCATION REQUIREMENTS: GOALS AND MEANS OF ASSESSMENT

Expressive Arts (A)
Artistic creation is a central and enduring activity in all cultures. The arts attest to the
fundamental human need for self-expression and for the transformation of human
experience into lasting symbolic form. Furthermore, the great diversity of art forms
across cultures is evidence of the degree to which human experience, while shared, is also
culturally determined. Expressive arts classes provide the student with an appreciation
for aesthetic experience by teaching the skills necessary for individual aesthetic
expression or by focusing on acquiring a critical vocabulary with which to articulate
aesthetic experience. The expressive arts thus encompass both primary aspects of artistic
creation: its practice and its scholarly study. Upon completion of this requirement,
students will be able to:
♦

♦.

GOAL 1: Identify and explain artistic techniques and styles in their cultural context.
•

ASSESSMENT: Prepare response papers that articulate the expressive experience in
the language of the discipline and the art and/or that demonstrate inquiry,
research, and synthesis skills pertinent to the discipline.

•

STANDARD: At least 80% of students will demonstrate this required skill at the
level of C or better (as evaluated by the professor).

GOAL 2: Demonstrate an understanding of the creative process, including the
technique, processes, and concepts of artistic creation, whether from hands-on
experience or from the study of history and theory.
•

ASSESSMENT: In an essay, the student will take the vocabulary from class and
apply it to an outside experience in a critical manner.
Or
The student will demonstrate practical acquisition of the skills necessary to the
understanding of the creative process.

•

STANDARD: At least 80% of students will demonstrate this required skill at the
level of C or better (as evaluated by the professor).

Knowledge of Other Cultures (C)
Humans have adapted to a wide range of habitats and developed a variety of ways of
interpreting and understanding the world. The diversity of these interpretations is part of
what defines our species. By analyzing a nonwestern culture, students will better
understand what is common to human nature, how societies differ from each other and
how our lives are shaped by our cultural beliefs. They will also understand that culture is
not an arbitrary construct, but rather consists of systems of beliefs and institutions that
typically serve some purpose. Nonwestern cultures are those that are not European
derived, or that may be European derived but include a substantial cultural component
from African, Native American, Asian, Australian Aboriginal or Pacific Island sources.
Upon completion of this requirement, students will be able to:

♦

♦

GOAL 1: Demonstrate an understanding of a point of view characterizing a
nonwestern culture including awareness of basic beliefs that are not typical of most
western cultures.
•

ASSESSMENT: The student will write an essay in which basic beliefs typical of a
non-western culture are identified and compared and contrasted with beliefs
typical of a western culture. Basic beliefs are those whose effects are widespread
within a given culture.

•

STANDARD: A minimum of80% of the students will receive a grade ofC- or
better on this essay.

GOAL 2: Explain how a given institution or symbol system in a nonwestern culture
enhances the viability of that culture or, alternately, serves the purposes of some
social group or category within that culture.
•

ASSESSMENT: The student will write an essay explaining how a given nonwestern
institution or symbol system helps a society adapt to its physical or social
environment, or, alternately, serves the interests of a group or category within that
culture.

•

STANDARD: A minimum of80% of the students will receive a grade ofC- or
better on this essay.

Development of Western Society (D):
The ideas, arts and institutions that define Western society and culture have emerged
from a rich historical process. In order to understand, appreciate, and critically evaluate
any aspect ofthis culture, one must have an understanding of the context from which it
arose. By studying the Western heritage in its historical development, students will be
encouraged to see the historical dimensions of the issues they face as engaged citizens
today. Upon completion of this requirement, students will be able to:
♦
♦
♦

GOAL 1: Identify and analyze, from a historical perspective, a defining aspect of
Western culture.
GOAL 2: Critically analyze and evaluate historical documents and primary sources.
GOAL 3: Understand and evaluate an explanatory historical narrative - cognizant
that no such narrative is definitive or final.
•

ASSESSMENT (GOALS 1 AND 2): Take an event, artifact, or text and discuss its

significance in the development of the West framed within a certain time period
and a particular place.
•

STANDARD: A minimum of80% of the students will receive a grade ofC- or

better on this essay.
•

ASSESSMENT (GOALS 1 AND 3): Take at least one historical interpretation of an

event, artifact, or text. Evaluate the effectiveness of the interpretation[ s] in
explaining a defining aspect of Western culture.
•

STANDARD: 75% will make a C or better in performing this task.

Foreign Languages (F)
Foreign Language study has an intimate and necessary connection with the educational
goal of learning about oneself and one's relationship to the world. Language is not just
the primary vehicle for the communication of culture; it is culture. As such, foreign
language study offers a unique window of perception regarding non-English speaking
cultures, a window through which students can learn to communicate in a language other
than their native tongue, learn how other people live and what they value, or, in the case
of ancient languages, delve into our rich culture and philological heritage. Second
language study also provides insights into the nature of language and its power to shape
ideas and expression. The F requirement can be fulfilled by studying either an ancient or
a modem language. Upon completion of this requirement, students will be able to:
Modern Languages:
♦

♦
♦

GOAL 1: Make themselves understood and communicate their basic needs in day-today activities in a non-English speaking environment.
•

ASSESSMENT: To establish a non-English speaking environment, the direct
method approach is used for the elementary and intermediate levels of all modern
foreign languages. Students are paired with each other or in groups to create
conversations based on the vocabulary, grammar and syntax they have learned.
Day-to-day homework assignments, oral evaluations and frequent written tests are
used to determine their mastery of these lessons and their ability to communicate
ideas in the target language. Accurate records will be kept for these evaluations.

•

STANDARD: A minimum of75% of the students in the 102 and 201 levels of the
target language will succeed in attaining the "Intermediate-Low" level for the
Romance languages, or the "Novice-Mid" level for German, Russian and
Japanese languages in the four skills of language acquisition of speaking,
listening, reading and writing as defined by the ACTFL Proficiency
Guidelines.*

GOAL 2: Identify appropriate behavior and recognize basic rules of etiquette in the
target language.
GOAL 3: Understand the basic values and beliefs of the target language culture.
•

ASSESSMENT: These goals may be assessed by one or more of the following
methods:
• Students read short passages (usually in English) concerning appropriate
behavior, etiquette, the basic values and beliefs of the target language culture
and/or watch videos on these subjects.
• Compositions in which students can compare the target language culture with
their own are assigned based on these activities.

• Oral reports in which students are asked to present their research on these
aspects of the target language culture through the internet or in books or
magazines are assigned and evaluated.
Accurate records will be kept for these evaluations.
•

STANDARD: A minimum of75% of the students in the 102 and 201 levels of the
target language will demonstrate appropriate behavior, recognize the basic rules
of etiquette, and articulate the basic values and beliefs of the target language
culture.

ACTFL Proficiency Guidelines:

* Speaking:
Novice-Mid - "Oral production continues to consist of isolated words and
learned phrases within very predictable areas of need... Vocabulary is sufficient only for
handling simple, elementary needs and expressing basic courtesies. Utterances rarely
consist of more than two or three words and show frequent long pauses and repetition of
interlocutor 's words. Speaker may have some difficulty producing even the simplest
utterances. Some Novice-Mid speakers will be understood only with great difficulty. "
[ Russian, Japanese, Hebrew, and German ]
Intermediate-Low - "Able to handle successfully a limited number of interactive,
task-oriented and social situations. Can ask and answer questions, initiate and respond
to simple statements and maintain face-to-face conversation, although in a highly
restricted manner and with much linguistic inaccuracy. Within these limitations, can
perform such tasks as introducing self, ordering a meal, asking directions, and making
purchases. Vocabulary is adequate only to express the most elementary needs. Strong
interference from native language may occur. Misunderstandings frequently arise, but
with repetition, the Intermediate-Low speaker can generally be understood by
sympathetic interlocutors. " [ French, Portuguese, and Spanish]
Listening:

Novice-Mid - "Able to understand some short, learned utterances, particularly
where context strongly supports understanding and speech is clearly audible.
Comprehends some words and phrases from simple questions, statements, high-frequency
commands and courtesy formulae about topics that refer to basic personal information or
the immediate physical setting. The listener requires long pauses for assimilation and
periodically requests repetition and/or a slower rate of speech. " [Russian, Japanese,
Hebrew, and German ]
Intermediate-Low - "Able to understand sentence-length utterances which consist
of recombinations of learned elements in a limited number of context areas, particularly
if strongly supported by the situational context. Content refers to basic personal

background and needs, social conventions and routine tasks, such as getting meals and
receiving simple instructions and directions. Listening tasks pertain primarily to
spontaneous face-to-face conversations. Understanding is often uneven; repetition and
rewording may be necessary. Misunderstandings in both main ideas and details arise
frequently. " [French, Portuguese, and Spanish ]
Reading:

Novice-Mid: "Able to recognize the symbols of an alphabetic and/or syllabic
writing system and/or a limited number of characters in a system that uses characters.
The reader can identify an increasing number of highly contextualized words and/or
phrases including cognates and borrowed words, where appropriate. Material
understood rarely exceeds a single phrase at a time, and rereading may be required. "
[ Russian, Japanese, Hebrew and German ]
Intermediate-Low: ""Able to understand main ideas and/or some facts from the
simplest connected texts dealing with basic personal and social needs. Such texts are
linguistically noncomplex and have a clear underlying internal structure, for example
chronological sequencing. They impart basic ieformation about which the reader has to
make only minimal suppositions or to which the reader brings personal interest and/or
knowledge. Examples include messages with social purposes or ieformation for the
widest possible audience, such as public announcements and short, straightforward
instructions dealing with public life. Some misunderstandings will occur. " [ French,
Portuguese, and Spanish ]
Writing:

Novice-Mid: "Able to copy or transcribe familiar words or phrases and
reproduce some from memory. No practical communicative writing skills. "
[ Russian, Japanese, Hebrew and German ]
Intermediate-Low: "Able to meet practical writing needs. Can write short
messages, postcards, and take down simple notes, such as telephone messages. Can
create statements or questions within the scope of limited language experience. Material
produced consists of recombinations of learned vocabulary and structures into simple
sentences on very familiar topics. Language is inadequate to express in writing anything
but elementary needs. Frequent errors in grammar, vocabulary, punctuation, spelling
and in formation of non-alphabetic symbols, but writing can be understood by natives
used to the writing of non-natives. " [ French, Portuguese, and Spanish ]

Ancient Languages:
♦

♦
♦

GOAL 1: Demonstrate a basic understanding of the morphology, syntax, and
semantics of the language itself and how these relate to the English language.
GOAL 2: Read and comprehend passages of primary texts.
GOAL 3: Interpret ancient texts within the social and cultural context in which they
were written.

•

ASSESSMENT:

•

•
•

Students will be presented with a passage of simple Greek/Latin prose or
poetry and will be asked to (1) translate the passage, (2) identify morphology
and syntax of selected words and passages, and (3) discuss the content of the
passage in terms of Roman/Greek social and cultural issues.
Students will be evaluated by a faculty-devised final exam.

STANDARD: A minimum of75% of the students in the 102 and 201 levels of Latin
or Greek will achieve a C or higher on both assessment tools.

Literature (L)
The L requirement seeks to develop lifelong readers, sensitive to the richness of literary
texts and to the pleasure of exploring that richness. In support of this goal, the L
requirement develops students' ability to discover and articulate the ways in which
literature imaginatively reflects the human condition. Upon completion of this
requirement, students will be able to :
♦

GOAL 1: Write valid critical essays on literary texts.
Essays in papers or in exams, judged by the professor to
demonstrate college-level understanding ofliterary works. Analytical approaches
may vary by discipline, course, and professor.

•

ASSESSMENT:

•

STANDARD: 80% of the students will write critical essays of works of literature
whose average will be judged C or better by the professor, the C indicating work
at a college-level.

Physical and Organic Sciences with Laboratory (P, 0, & N)
Humans live in and are part of the natural world. Our survival and success depends on
our ability to understand, draw sustenance from, and sustain this world. Together, these
courses focus on understanding the nature of science: its discovery process, the scientific
method, and the historical sequence leading to major discoveries. Where possible, these
courses discuss the social context of the sciences and give examples of the interplay
between science and society. Students will complete two sciences courses (at least one
with an integrated laboratory) from two levels of the science continuum, one from the
physical sciences (P) and one from the life or experimental behavioral sciences (0). Upon
completion of this requirement, students will be able to:
♦

♦

♦

GOAL 1: Demonstrate knowledge of scientific principles, and paradigms or models
at the appropriate level of analysis;
•

ASSESSMENT: In tests or essays students will state and apply scientific principles,
and paradigms or models to a specific case(s).

•

STANDARD: 70% of students will earn a C- or better on the assessment tool.

GOAL 2: Evaluate competing theories using empirical evidence.
•

ASSESSMENT: In tests or essays students will compare and contrast the level of
support for competing theories based on empirical evidence.

•

STANDARD: 70% of students will earn a C- or better on the assessment tool.

GOAL 3: Find, analyze and evaluate scientific material, which may include
quantitative and qualitative data, to make an informed decision.
•

ASSESSMENT: In a paper, extended essay or laboratory report(s), students will
apply fundamental principles introduced in the course to evaluate the merits of
arguments presented in information provided with popular scientific literature or
other sources.

•

STANDARD: 70% of students will earn a C- or better on the assessment tool.

Upon completion of the laboratory requirement (N), students will be able to:
♦

GOAL 4: Formulate a hypothesis, identify the dependent and independent variables,
describe the controls used, find relationships between variables, and formulate an
explanation of the results obtained from a laboratory or field investigation or from a
description of a generic experiment. Discuss the sources of error involved in the
acquisition of experimental data by various methods.
•

ASSESSMENT: Over the semester, students will submit a clearly written report(s)
that formulates an hypothesis, identifies the dependent and independent variables
and finds the relationship between them, describes the controls used, and
formulates of an explanation of the results obtained from a laboratory
investigation or from a description of an experiment.

•

STANDARD:

70% of students will earn a C- or better on the assessment tool.

Quantitative Reasoning (Q)
Quantitative methods have become increasingly important in the natural and social
sciences, business, government, and in many other activities that directly affect our lives.
Furthermore, with the advent of fast computers with huge storage capabilities, it has
become possible to collect, process, and disseminate large amounts of data. Playing an
active role in the decision-making that shapes our society requires us to be able to
interpret, analyze, and draw sound conclusions from the standard representations of data.
Upon completion of this requirement, students will be able to:
♦
♦
♦
♦

GOAL 1: Organize data in graphs, tables, and charts so that the essential
characteristics of these data become apparent.
GOAL 2: Critically analyze and interpret data in various standard representations.
GOAL 3: Draw conclusions about a population from a random sample, making
appropriate statements pertaining to the statistical significance of those conclusions.
GOAL 4:
• Make basic statistical calculations with small data sets, by hand or with a nonstatistical calculator.
• Use appropriate technology to perform statistical analysis on larger data sets.

•

ASSESSMENT: Students will be given a common test.
• They will have a choice from two sets of data, one qualitative and one
quantitative, which will be used to conduct a descriptive analysis that covers,
through numerical and graphical representation, the following ideas:
a. measures of central tendency
b. measures of dispersion
c. frequency distribution
d. relationship
• Students will construct confidence intervals or conduct hypothesis tests on
their data and will explain and interpret their results.
• Students will conduct the above analysis by using hand calculations or nonstatistical calculators for small data sets and spreadsheets or statistical
calculators for larger data sets.

•

STANDARD: Seventy percent of the students taking this course will score 70 or
above.

Writing Reinforcement (R)
In a contemporary global society, one must be able to write coherently and thoughtfully
in both public and professional spheres. To master the skills and rhetorical practices of
writing within a given discipline, students must move beyond basic instruction to the
complexities of audience analysis and engagement in the larger queries of an informed
citizenry. These courses require students to produce a series of written assignments
intended both to extend facility in composition and to deepen understanding of course
content. Upon completion of this requirement, students will be able to:
♦
♦

♦
♦
♦

GOAL 1: Demonstrate competency in a discipline-specific mode of writing using
appropriate style, structure, vocabulary, and supporting evidence.
GOAL 2: Utilize discipline-relevant information from various modes of expression
( including equations, graphs, etc. if appropriate).
•

ASSESSMENT: One or more writing assignments integrating the necessary
components (including visual modes of expression as appropriate) to present a
coherent and thoughtful discussion of material central to the discipline.

•

STANDARD: A minimum of 75% of the students will achieve an average (C or
70%) or higher grade on the assignment(s). The criterion for grades will be the
definition of grades published in the Rollins College Catalogue, or an alternative
scale of grades published in the course syllabus.

GOAL 3: Practice critical thinking skills (comprehension, application, analysis,
synthesis, and evaluation) in working with discipline-based topics.
GOAL 4: Evince a drafting process that considers audience and purpose while
making use of technology appropriate to the discipline.
GOAL 5: Practice multiple uses of writing.
•

ASSESSMENT: A folder or portfolio of work prepared for the course, including an

organized compendium of drafts for major assignments. The folder or portfolio
will include an itemized list of various critical thinking skills in written discourse,
as well as the various uses of writing the student has attempted.
Or
An itemized list of various critical thinking skills practiced in written discourse,
as well as various uses of writing the student has attempted (e.g. , academic
argumentative essay, analysis or response to a text, notes for class, letter to the
editor, analysis of an issue, essay exam, bulleted list, professional proposal or
memo, draft for a designated academic or non-academic audience, annotated
bibliography, etc.).

•

STANDARD: 80% of students will achieve an average or higher portfolio checklist
score or an average grade of C- or higher on papers listed.

•

ALTERNATIVE ASSESSMENT FOR GOAL 3: A

•

80% of students will achieve an average grade (C or 70%) or higher
on this assignment.

writing assignment to produce a
critical analysis utilizing guidelines presented to the students.
STANDARD:

Knowledge of Contemporary American Society (S)
Because of the global prominence of the United States, a critical understanding of
contemporary America is a central component of a liberal arts education intended to
prepare students for active citizenship. The knowledge students acquire about American
history, culture, politics, economics, and social institutions will contribute to their ability
to reflect critically on their environment and will enable them to sustain and transform the
communities in which they live. Upon completion of this requirement, students will be
able to:
♦
♦
♦
♦

♦

GOAL 1: Identify salient public issues in the United States.
GOAL 2: Explain how characteristic features of contemporary America have been
shaped by historical developments.
GOAL 3: Identify and analyze sources of stability and change in contemporary
America.
GOAL 4: Analyze the enduring divisions and conflicts in the United States and
describe their causes, current status, and possible consequences.
GOAL 5: Compare and contrast different perspectives for understanding
contemporary issues and problems in the United States.

•

•
•

•

•

Students will be assessed by papers, projects, presentations, exams,
quizzes, or other suitable means. The specific instruments and procedures for
evaluating learning goals will be at the discretion of the instructor and will vary
from one course to another. While some courses might employ an assessment
measure that is specifically targeted to one or more of the "S" goals, other courses
might incorporate such measures in assignments designed also to assess students'
achievement of the broader goals of the course. And while some courses for
assessment purposes might employ one measure at a single time, e.g., a final
exam, other courses might employ a series of measures over the course of the
entire semester. Whatever the specific design of assessment methods and the
procedures for their implementation, students enrolled in an "S" course will be
expected to demonstrate their achievement of the learning goals of "S" courses
through the following means.
ASSESSMENT FOR GOAL 1: Students will be expected to identify at least one salient
public issue and examine its meaning and significance in contemporary America.
ASSESSMENT FOR GOAL 2: Students will be expected to provide a plausible
explanation of at least one characteristic feature of contemporary America,
including an analysis of how that feature has changed over time.
ASSESSMENT FOR GOAL 3: For some significant phenomenon under investigation,
students will be expected to examine at least one source of stability and one
source of change.
ASSESSMENT FOR GOAL 4: Students will be expected to analyze the nature, causes,
current status, and possible consequences of at least one enduring division or
conflict in the contemporary United States.
ASSESSMENT:

•

ASSESSMENT FOR GOAL 5: Students will be expected to compare and contrast
different points of view on at least one contemporary issue, problem, or
controversy in the United States.

•

STANDARD: A minimum of eighty percent of students will perform at a
satisfactory level, as determined by the professional judgment of the instructor,
for at least three of the goals identified above.

Oral Communication (T)
A liberally educated person should be articulate and capable of effective listening. Oral
communication skills are best developed if emphasized in a variety of disciplinary
contexts. Students who acquire sills in oral communication are better prepared to perform
in professional and civic life. Upon completion of this requirement, students will be able
to:
♦

♦

GOAL 1: Prepare and deliver an effective oral presentation. This includes being able
to manage communication anxiety and apply communication skills to disciplinebased practices and learning.
•

ASSESSMENT: In conjunction with an oral presentation assignment, use the 8
communication competencies developed by the National Communication
Association (NCA) as a guideline for assessing oral communication. Each
instructor will need to adapt the wording of the competencies to ensure that they
apply to discipline-based practices. The 8 communication competencies include
the following behaviors:
1. Choose and narrow a topic appropriately for the audience and occasion.
2. State thesis/specific purpose in a manner appropriate for audience and
occasion.
3. Provide appropriate supporting material based on the audience and occasion.
4. Use an organizational pattern appropriate to topic, audience, occasion, &
purpose.
5. Use language that is appropriate to the audience and occasion.
6. Use vocal variety in rate, pitch, and intensity, to heighten and maintain
interest.
7. Use pronunciation, grammar, and articulation appropriate to the designated
audience.
8. Use physical behavior that supports the verbal message.

•

STANDARD: Ninety percent of the students will achieve an overall rating of
"satisfactory" or better on a competency-based assessment instrument modeled on
the NCA dimensions.

GOAL 2: Critically analyze and evaluate oral presentations.
•

ASSESSMENT: Student will use a competency-based assessment instrument to critically
analyze and evaluate oral presentations. Students will provide written and/or oral
justification for all of their ratings.

•

STANDARD: Ninety percent of the students will adequately analyze and evaluate an oral
presentation using NCA guidelines.

♦

♦

GOAL 3: Practice active listening.
•

ASSESSMENT: The International Listening Association defines listening as: "the process
ofreceiving, constructing meaning from, and responding to spoken and/or nonverbal
messages." Using the 5 types oflistening skills identified in the Watson-Barker
Listening Test (I.Evaluating message content; 2. Understanding meaning in
conversation; 3. Understanding and remembering information; 4. Evaluating emotional
meaning; and 5. Following instructions and directions), each instructor will need to adapt
the wording of the competencies to ensure that they apply to discipline-based practices.

•

STANDARD: Ninety percent of the students will achieve an overall rating of"satisfactory"
or better on a competency-based assessment instrument modeled on the Watson-Barker
Listening Test dimensions.

GOAL 4: Participate in class and group discussions.
•

ASSESSMENT: A series of class or group discussions conducted in-class and assessed
qualitatively based on systematic observations by the professor and criteria provided in
the syllabus.

•

STANDARD: Ninety percent of the students will make an occasional constructive and
substantive contribution (as defined in the syllabus) to class discussions.

Option 1
Decision Making and Valuation (V)
By reflecting on their values, people find meaning and justification in their lives as individuals
and as participants in their communities. Personal growth is encouraged by critically reflecting
on one's own values and those of society, and in making personal and collective decisions in
accordance with reasoned ethical principles. These courses will promote this critical reflection
and principled decision-making through case studies, Socratic dialogue, service learning, or other
appropriate methods. Upon completion of this requirement, students will be able to:
♦
♦

♦

GOAL 1: Identify and discuss the ethical dimensions of societal issues.
GOAL 2: Make use of moral arguments to assess a course of action or social policy.
•

ASSESSMENT: A presentation either oral or written (e.g. a major paper, a series of short
papers, case studies/analysis, an essay exam(s))

•

STANDARD: A minimum of75% of the students will demonstrate an ability to identify the
ethical issue(s) in social setting, isolate that issue(s) and demonstrate an ability to
rationally support an appropriate course of action or social policy.

GOAL 3: Identify, articulate and critically evaluate their own ethical commitments.
•

ASSESSMENT: An assignment (oral or written) and checklist for rating specific points and
skills in the assignment.

•

STANDARD: A minimum of75% of the students will achieve and demonstrate a skilled
ability to articulate and defend their own ethical commitment(s) within the context of an
ethical issue or dilemma.

Option 2
Decision Making and Valuation (V)
The skills of decision making and evaluation are exercised on a daily basis in our personal and
well as public life, although generally unconsciously rather than mindfully. These courses will
promote critical reflection and principled decision making through case studies, Socratic
dialogue, service learning, or other appropriate methods. The courses will improve the ability to
make reasoned value judgements, within and among the moral, aesthetic, intellectual, monetary,
political, and pragmatic spheres. Upon completion of this requirement, students will be able to:
♦

♦

♦

GOAL 1: Establish criteria for effective decision making in various circumstances.
•

ASSESSMENT: Students will be presented with a problem and asked to establish a list of
criteria on which to base an evaluation of various solutions to the problem and will.

•

STANDARD: A minimum of75% of the students,

GOAL 2: Develop standards by which to evaluate whether a particular course of action or
decision meets the criteria.
•

ASSESSMENT: Students will be asked to rank criteria and establish standards for
measuring how effectively a particular decision meets those criteria.

•

STANDARD: A minimum of75% of the students,

GOAL 3: Assess the decisions of others as to their suitability in meeting criteria.
•

ASSESSMENT: Students will be presented with a decision (interpretation, moral
judgement, etc.) and asked to establish a set of criteria and standards to evaluated that
decision.

•

STANDARD: A minimum of75% of the students,

Writing (W)
The communication of ideas, information, poetry, stories, intent, and even culture itself has been
dependent on the ability of humans effectively to store facts and convert thoughts to written
language. The ability to communicate ideas and information in writing is at the core of a liberal
arts education and is essential for active citizenship. In covering both academic and (to a lesser
degree) familiar writing, the W course focuses on understanding rhetorical strategies. Students
will read the texts of others and learn to shape their own meanings by writing and editing a
variety of forms. Upon completion of this requirement, students will be able to :
Note: Though English 101 is the only course used to fulfill the W requirement, it is taught in a variety of
ways by different faculty. The Assessments below are intended to measure many approaches to meeting
the goals of the W requirement.
♦

♦
♦

♦

♦

GOAL 1: Define and use a variety of discourse forms, from the familiar essay to the formal
argument, shaping and structuring their material to suit a given purpose;
GOAL 2: Differentiate and practice the stages of writing and revision in any form:
inventing, drafting, gathering feedback from interested readers, revising, and finalizing;
GOAL 3: Read and react to academic texts by producing such forms as summaries,
responses, reflections, analyses, comparisons, and arguments.
•

ASSESSMENT: Each student will maintain a folder (or portfolio) of work prepared for
E 101, including an organized compendium of drafts for each major assignment. The
final folder or portfolio will include a Table of Contents itemizing discourse forms, forms
of reaction to academic texts, and drafting stages.

•

STANDARD: At least 80 % of graded documents included in each folder or portfolio will
have received a grade of C or better. The criterion for grades will be the "Grading
Criteria for Papers" published in the syllabus (see attached) or grade definitions in the
Rollins College Catalogue. A minimum of70% of the students in any given year will
achieve either: a score of 16 or higher on the E 101 Portfolio Checklist ( see attached); or a
ranking of High Pass or Pass on a standard devised by the individual faculty member.

GOAL 4: Recognize that all discourse forms contain a central idea to be stated, explained,
and developed through reasoning and evidence appropriate to the form in question;
GOAL 5: Demonstrate competency in editing for content, for style, and for basic grammar
and mechanics.
•

ASSESSMENT: A final academic argumentative essay will be scored holistically by a
group ofEl0l and Writing across the Curriculum faculty. (El0l faculty may choose to
mark the essays separately as well for course grading.)

•

STANDARD: 80% of students in any given year will receive a combined score of 4 or
higher on a 6-point scale. A Scoring Guide (see attached) detailing attention to main idea,
structure, development, evidence, and editing will be used in holistic scoring sessions.

GRADING CRITERIA FOR PAPERS
Acceptable standards for college-level writing are defined by these virtues:
Characteristics of an A Paper
Excellence in all respects - conceptual, rhetorical, grammatical. Highest quality work, revealing
superiority of thought & insight as well as knowledge
❖ Clear subject and framework of interpretation throughout
❖ Keen understanding of needs and expectations of a particular audience
❖ Skillful organization- unified, ordered, coherent, and complete
❖ Variety: sentence type/length to meet rhetorical demands (topic & audience)
❖ Effective word choice - precise denotation, connotation, and tone
❖ Correctness in grammar, mechanics, and usage
❖

Characteristics of!! B. Paper
❖ Subject & interpretive framework clear. Superior approach to topic
❖ Clear understanding of needs and expectations of a particular audience
❖ Clear organization with rare lapses in unity and/or coherence
❖ Clear focus on framework, subject, and details for each paragraph - fresh, appropriate examples
and supporting evidence
❖ Variety: sentence type/length to meet rhetorical demands (topic & audience)
❖ Language use imaginative and appropriate
❖ Correctness in grammar, mechanics, and usage

❖

❖
❖

❖
❖

❖

Characteristics of!! ~ Paper
Examination or argument presented clearly with no deviation from stated or implied focus/intention
Though subject & framework evident, paper may not seem consistent and/or forceful in presentation
or interpretation
Organization acceptable, though less clear or forceful than in A or B paper
Quality of support details uneven; examples and supporting evidence adequate
Few errors in sentence structure, but sentences ineffective, unvaried
Word choice generally correct; diction rarely imprecise or monotonous
No major sentence level errors; few mistakes in spelling, grammar, punctuation, and mechanics

*****

Deficient papers fail to meet college-level writing standards as follows:
Characteristics of!! D Paper
❖' Adequate or only marginally acceptable examination of topic or idea
❖
❖
❖
❖

❖

❖
❖
❖
❖
❖

Rational paragraphing, but body paragraphs underdeveloped or disorganized--marked problems with
unity, order, coherence, and completeness
Use of generalization without detail or detail with no controlling idea
Sentence level errors frequent enough to distract the reader
Inattention to audience needs
Marginal grasp of rhetorical and grammatical principles.
Characteristics of an E Paper
Failure to address assigned topic or change topic in a manner satisfying to both writer and audience
Superficial attention to topic or attention to a trite or obvious topic
Gross assertions taking the place of carefully developed evidence/examples
Simplistic sentence structure; frequent errors in grammar, mechanics, usage
Inappropriate use of sources, including failure to provide documentation.

ENGLISH 101 FINAL PORTFOLIO CHECKLIST
A) Complete Table of Contents (1 point)
B) Four Essays Representing Distinct Discourse Forms (8 points)
Essay One:
2-3 drafts (as assigned)
evidence of seeking outside opinions (e.g., peer group, writing
consultant, faculty conference)
Essay Two:
2-3 drafts (as assigned)
evidence of seeking outside opinions (e.g., peer group, writing
consultant, faculty conference)
Essay Three:
2-3 drafts (as assigned)
evidence of seeking outside opinions (e.g., peer group, writing
consultant, faculty conference)
Essay Four: Academic Argument (will also be scored holistically by faculty
team)
2-3 drafts (as assigned)
evidence of seeking outside opinions (e.g., peer group, writing
consultant, faculty conference)
C) At Least Four Forms of Response to Academic Texts (4 points)

Form 1:
Form 2:
Form 3:
Form 4:
D) Quality of Writing (12 points, based upon Grading Criteria: D=3; C=6; B=9; A=12)

TOTAL PORTFOLIO POINTS:

•

6

SCORING GUIDE: ENGLISH 101 ACADEMIC ARGUMENTATIVE
ESSAY
OUTSTANDING

A 6 paper offers a cogent, well-articulated analysis and demonstrates mastery of the elements of
effective writing. A typical 6 paper:
►
explores ideas and develops a position with insightful reasons and/or persuasive
examples
►
is very well organized
►
reveals superior control of language, including diction and syntactic variety
►
reveals superior facility with the conventions (grammar, usage, and mechanics) of
standard written English but may have minor flaws

5
STRONG
A 5 paper offers a well-developed analysis and demonstrates a strong control of the
elements of effective writing. A typical 5 paper:
► develops a position with well-chosen reasons and evidence
► is generally well organized
► reveals clear control of language, including diction and syntactic variety
► reveals facility with the conventions of standard written English but may have minor
flaws
4
ADEQUATE
A 4 paper offers competent analysis of the issue and demonstrates adequate control of the
elements of writing. A typical 4 paper:
►
develops a position with relevant reasons and evidence
►
is adequately organized
►
reveals adequate control of language, including diction and syntax, but lacks
syntactic variety
►
displays control of the conventions of standard written English but may have some
flaws
LIMITED
3
Though a 3 paper has some competence in its analysis of the issue and in its control of the
writing, it is clearly flawed. A typical 3 paper is characterized by one or more of the following:
►
is unclear or seriously limited in presenting or developing a position
►
is disorganized
►
provides few, if any, relevant reasons or examples
►
has serious and frequent problems in the use of language and sentence structure
►
contains numerous errors in grammar, usage, or mechanics that interfere with
meaning
2
SERIOUSLY FLAWED
A 2 paper demonstrates serious weaknesses in argumentative writing. A typical 2 paper is
characterized by one or more of the following:
► is unclear or seriously limited in presenting or developing a position
► is disorganized
► provides few, if any, relevant reasons or examples
► has serious and frequent problems in the use of language and sentence structure
► contains numerous errors in grammar, usage, or mechanics that interfere with meaning

1

FUNI>AMENTALLY DEFICIENT

A 1 paper demonstrates fundamental deficiencies in argumentative writing. A typical 1 paper is
characterized by one or more of the following:
► provides little evidence of the ability to develop or organize a coherent argument
► has severe and persistent errors in language and sentence structure
► contains a pattern of error in grammar, usage, or mechanics that severely interferes with
meanmg
Adapted from ETS GMAT Scoring Guide

